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Executive Summary

The Presidential Task Force on the Integrated $tuleperience was established in
November 2013 with the primary goal of recommendapgproaches that provide the
integration of students’ academic, social, and gekexperiences throughout their time
at the College. The Task Force focused on threegoaks: residence life; academic
advising and career preparation; and, co- and -extnacular activities to extend learning
experiences beyond the classroom, while keepingimd that the recommendations
should be inclusive and integrated.

The charge provided to the Task Force was a caatiom of the work accomplished
by the Laf360 Initiative in Spring 2013 with the pectation of providing additional
concrete recommendations. After reviewing the idaattined in the summary from the
Laf360 initiative between November and Decembe20@3, the Task Force determined
that re-envisioning the residential structure cagdve as the central platform on which
to provide a more holistic, integrated experiendde members of the Task Force met
for ninety minutes weekly from early February todraipril in the spring semester of
2014, discussed a range of topics related to theermupolicies and environment of the
College, consulted with faculty and staff colleaguého have experiences working with
students outside of formal academic settings, @veldped consensus on a modest set of
recommendations. The proposed recommendations wesgented in four separate
meetings between late March and early April 20i¥b (bpen meetings for faculty and
staff, one open meeting for students, and one ngedtr student leaders) to receive
public feedback before making final recommendations

What follows is a summary of recommendations by Fask Force that includes the
suggestions of the community at large.

e Create a coherent and comprehensive residentigrgroto connect academic
programs, residence life, and career services.

e Enhance housing and dining services to provide estisd with a variety of
living/learning options that support and improveitracademic experience while
strengthening the sense of campus community.

e Establish a comprehensive advising system, congisif faculty, professional
staff, peer mentors, and career services, to supiperdemands of a diversified
student body.

e Build a coalition of academic faculty and studeffidies professionals to provide
intentional opportunities for rich learning expeges for students in residence.

e Develop residential social spaces that allow stroegjdential communities to
form and flourish.



I ntroduction

Since the 1990’s, the boom of personal computing,internet, mobile devices, etc.
has made dramatic changes to people’s daily livetuding college education and its
environment. Today college students use computarsake complex designs possible, to
discover a wealth of information at their fingestipand to communicate with their
families and friends wherever they want with theiobile devices. Technology brings
convenience to human society. At the same timalsit introduces new challenges for
people to solve. One example is the challengedpbgehe introduction of online college
educations (allowing flexible schedule with lowmw cost) to the expensive residential
colleges. (Baldwin, W., 2013.) How will residentiablleges be able to survive the
competition of online college educations?

To answer this question, we argue that residewtidleges such as Lafayette are
particularly well-situated to meeting several valigagoals: (1) preparing students with
skills that exceed the expectations of employersairtompetitive job market; (2)
preparing students to be community leaders andagloitizens; (3) fostering personal
growth toward the end of leading a productive aatts/ing life.

Today’s world calls for an interdisciplinary focudany challenges, such as product
development, corporate management, health car@pamental problems, and political
conflicts are not completely solvable unless a teapeople from various disciplines can
work together collaboratively. An academic worldais essential place to build bridges
across the intellectual spectrum, to provide spieeih knowledge, and to explore how
these perspectives can be integrated to creatBs®uA residential campus establishes
a community where collaborative skills can be foede

An essential ingredient in any successful cooperaproject is “social capital”
(Putnam,Bowling Alone2000). Social capital is created by networks dividuals who
trust one another, engage in reciprocity, sharerméation, and feel a sense of solidarity.
“Bridging” social capital is particularly valuabl&s opposed to “bonding” social capital
within homogeneous groups, “bridging” social capitaassociated with networks that
“are outward looking and encompass people acrosss#i social cleavages” (Putham
22)! Bridging social capital not only will equip ourustents with social skills and
connections that will advantage them in our divesseiety but also will provide a more
equitable distribution of social resources to aldents—no matter their social identities.

'Bonding social capital may occur more easily in ynaituations and often brings with it a
stronger sense of solidarity, but it also tendsbéoaccompanied by considerable problems,
including social exclusion, prejudice, and somesraeen corruption.



With this in mind, many of the task force recommeainmhs are oriented toward building
bridging capital on campus.

Finally, the success of a cooperative project megunot only a team of people with
good skills in their respective fields and coopgesensibilities but also individuals with
strong leadership skills to steer the project fribi beginning to the end. A residential
campus serves as an incubator to foster the reénemf these skills in a way that
celebrates success and provides a relatively $afe po learn from failures. A residential
college that can promote interdisciplinary teamwaikd provide leadership-training
opportunities to prepare students with skills neletts successful careers as well as
productive involvement in the broader communitjkéy to maintaining the value of a
residential college education.

In sum, the College, aware of the existing chakksngnd new opportunities in higher
education, must refocus its attention on creatiigathy, intellectually stimulating, and
socially rich environment that fosters academicrspeal, and social growth and
maturation to prepare students for career sucagssiocratic citizenship, personal
satisfaction, and lifelong affinity to the Collegé/e argue that the College can use
residential facilities for a well-designed prograinat can support classroom instruction
and career development, provide opportunities fodents to acquire and practice
leadership skills, and establish a strong senseoonfmunity among a diverse student

body.




The Platform to I ntegrate the Student Experience

To integrate the student experience, it is crucidave aentral platform to connect
the components of each student’s daily life witle fhurpose of increasing academic
success, enhancing a sense of individual fulfilimand promoting active participation in
a community that values achievement and servicendMaus studies (Altschuler &
Kramnick, 1999; Pascarella, E.T., Terenzini, 198dye shown that strengthening the
residential platform is critically important foreahmplementation of an integrated vision
for a renewed student culture. By housing studemtglusters along with creating
thoughtfully designed activities, an intentionasidential platform can be established to
facilitate more targeted programming and support.

Enhancing college housing facilities with the pusp®f integrating students’ college
experiences has been implemented by many colleggsumiversities nationwide. For
example, the Minerva program at Union College béeadademic, social and residential
interests. Trinity College’s new living/learning Use system, designed to enhance the
integration of social and intellectual life throwgh the college community, will open its
door to first-year students in fall 2014. At Batésllege, the goal of the residence life
program is to foster residential communities thapport students’ personal growth
through critical thinking and social and intelleaitiengagement beyond the classroom.
Dickinson College is searching for plans to malke ltbundaries between residential and
academic life more permeable, improve advising, hade faculty spend quality time
with students at meals, etc.

The Lafayette residential environment should previgportunities for students to
pursue specific interests and organize their owarnieg through connected
communities. Our students are increasingly drawn towards dppiies to connect
their classroom experience, or their intellectuéiests more generally, with their out-
of-class activities and their living arrangement$tudents today crave a sense of
belonging, and our campus life system should stiavgive every student that sense of
being part of a known community. Our residentid¢ Isystem should foster the
development of a range of communities that provaeplatform for intellectual
engagement, friendship, and bonding.

What could potentially make the program of intei@atstudents’ experiences at
Lafayette College unique among its peer institigiamould be to establish a curriculum-
based community program focusing on the value ofroanity-based success, identified
through the survey conducted by Laf360 in sprin@30This program should include
components that encourage students to enhance stidg of personal management,
recognize and appreciate a diversified commundgniify their personal strengths and




talents, acquire the knowledge and skills to berrtuleaders, and work as a team to
achieve their common interests.

The diagram of the residential platform with theoorted programs illustrated in
Figure 1 is the future Lafayette community propoledhis task force.

Faculty & Class Career ‘ Peer
Staff ] Deans [ Services [ Mentors
Professuonal > Resnfient
Resident Staff Advisors
College Success *  Off c'am.pus apartment
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* Sophomore floors
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i
i

* Meeting Space

-
* Social Areas %
* Dining Rooms Discussion
o ""‘
Learning Beyond Classroom
* Leadership Training
.

Co-curricular Activities
* Extra-curricular Activities

Figure 1, the platform to integrate the whole shuaxperience — academic, social, and
personal.

Residence Halls are the center of this proposed structure, cangisif different
housing structures that facilitate the establishne#nclass identity, strengthen living-
learning communities, and encourage interculturad @ersonal development. Each
residential building should have at least one comm@a with sufficient space to host
meetings, seminars, group discussions, and sadigltees with the goal of establishing
close-knit communities in residential buildings.ll ke residential buildings would be
supervised by professional residence life stafhese professional residence life staff
would also supervise student staff such as headergs (HRs), resident advisors (RAS),
and Living-Learning liaisons who would be chargedhwplanning and coordinating
various activities for the community-based curnigalsuch as community formation and



awareness discussions, college readiness and sumwinars, tutoring, career
development workshops, and leadership training.

The community curriculum (PARD Program) would be considered a co-curricular
program that provides a better connection betweademic programs, campus life, and
career services and would extend over four yeatiserathan being limited to the
traditional four-day Orientation period. Each stotdwould move throughout the PARD
Program, beginning with PARD101 in their first-yeard ending with PARD 401 in their
senior year. Students would live in a variety ofnenunities during their time here,
creating multiple points of connection with a widage of fellow students. Upon entry
to the college, first-year students would be orgaaiinto teams of 25-35 for housing
purposes and orientation, and these teams woulthcento form the basis for meetings,
activities, programs, and social events througleogtudent’'s time at Lafayette. Each
student team would have a name and be encouragedate social media accounts as a
way to communicate and plan events. An importardl @f this system would be to
create an enduring sense of connection and affiiatwith one’s team as well as the
class as a whole.

The PARD Program would be the platform for programslving a wide range of
topics such as alcohol and sexual assault and dmaes$ education, general academic
advising, career counseling, pre-professional amlyjsstress management, valuing and
understanding diverse experiences and perspecsitad skills and training on a variety
of topics. In addition, these programs would havesocial focus that included
participation in intramural events as well as work team projects where the group is
able to solve problems as a cohesive unit. Thesgrams would be mandatory,
regularly scheduled, monthly meetings which wouldude peer-led workshops, panels,
and events. All first-year students would atteinel $ame program (in teams, groups of
teams, and occasionally as a full class), perhapthe same day each month if it is
feasible. On another evening all sophomores wmeéét, as would juniors and seniors.
While first-year students would be learning thdlskieeded to live responsibly in these
new communities, sophomores would be receiving gregfon for leadership roles, and
junior and senior meetings would focus on life Iskigraduate and professional schools,
and career preparation. These monthly class ngsetiould provide an opportunity for
shared programming but also be the basis for céagsalization, parties, and fun
traditions that would aid in cementing class bowdgr a student’s entire career at
Lafayette.

First-year students would live together in a first-year village formeay the
residence halls clustered around Marquis Dinind,ldlich after some renovation could
be the center of dining-based programs as well dsila for academic and social
activities. The village would offer the opportynfor focused events and programs that



serve the needs of new students such as time nmaeagend study skills training,
alcohol education, advising regarding scholarstapd fellowships, and some broad
discussions regarding goal setting. Most impolyarthis village would allow for
focused attention on social opportunities for fysar students providing the opportunity
for them to create their own safe fun in a varigtgocial spaces.

An important piece of the first-ye@®ARD101 program would be the assignment of
junior mentors PARDners) to the first-year students. These PARDners waelde as
peer advisors/mentors and would begin communicatitmthe first-year students during
the summer before their first year at LafayettéARPners would be available to offer
support, advice, general advising and mentorshigumeng contact with upper level
students in addition to the contact provided thioalgsses, college activities, sports, and
the like. PARDners would be assigned to the fiesir teams and be available to work
with the students for the duration of their firgtay, meeting in groups as well as on an
individual basis.

Sophomor es would have the opportunity to choose from a varatiiousing options
whether it be larger residence halls, living leagnicommunities (i.e. Grossman and
McKelvy), special interest floors, or Greek hous&®r those who desire to live in larger
residence halls, small groups of friends could sed live together in a block of rooms
in one particular section of a residence hall. Twlege might also encourage the
addition of a wider variety of special interestdis, perhaps for students involved in
Tech Clinic, the IDEAL center, or other academid aocial communities. Having
sophomores eat in the dining halls will also inseethe sense of community in the class
as they will be able to plan events around sharedlsnwithout incurring additional
expense (as a result of the newly instituted méah pequirements). During the
sophomore year, theARD201 program would focus on choosing a major, consigri
options for study abroad, working on resumes amdstigating internship and externship
opportunities, partnering with faculty around resba and honing leadership skills as
they prepare to take on the roles of student lsader

Junior year is a time when many students go abroad, some askadership roles
in campus organizations, and others become restighgn the campus environment.
Seniors tend to be preoccupied with post-graduate prejpaustsuch as career and
graduate/professional school planning. Juniors sewiors would have a number of
options for more independent living such as liviegrning communities, residence hall
singles and suites, and off campus housing. Igeafiper level students would all be
accommodated in housing that suits their need fpeater level of independence as they
prepare to transition out of LafayettePARD 301 and 401 would focus on career
preparation, life skills, independent living, andwd encourage juniors and seniors to
consider their role in the community as they traoito the post-graduate world. These
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programs could include interim courses on finanamnagement, career networking,
cooking, health, and stress management.

The goal of the system described above is to peowad series of connected
communities for all students. The close-knit bontithe orientation teams could serve
as the building blocks for future points of sodation/friendship, and serve as a safe
community for those students who require more titnebond with their peers.
Additionally, the varied living opportunities of ppr- level students would allow for the
reinforcement of new bonds based on mutual intgrdstth academic and social in
nature. Students would benefit from the opporjutatdevelop friendships outside their
usual comfort zone with the wide range of diversd talented students who make up a
single class. Students would also learn valuaddsdns in leadership and community-
building by being given the opportunities to forndaun their own living groups.

In the following sections, the Task Force providesommendations on residence
life, academic advising, learning beyond classrqorfeculty involvement, and
establishing spaces for community development ppasu the integration of the student
experience.
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(1)

(2)

3)

Residence Life Recommendations

Establish the first-year residences with programrgdting first-year needs and
building class identity.

A survey conducted by the Residential Communitiesc®mmittee of Laf360 also
suggested that students who stayed with the saase bbhd more positive first-year
experiences. Most first-year students this yeay wigether or are grouped within
the same class in buildings. The comments from Raé\® been more positive than
before.

Create a structure to allow for sophomore flooofsfiorms as an option if students
are interested.

This class-year based housing provides opportgnitee establish/consolidate
existing class-year programs that focus &hyRar specific needs, such as advising,
academic support, time management, value claiificatchoosing a major,
internships, study abroad, etc. These programdeadmeld in the class-year based
housing and will be open to the entire class rdgasdof residency. The class-year
based housing can host activities to continuousgngthen class identity.

Increase the number of professional resident spafivide direct supervision of
RAs by professional staff; re-evaluate number, tiooa and duties of Head-
Resident position.

When compared to similar departments at similagesipeer colleges, Lafayette
College’s Residence Life Office has fewer peoplerkivg in it, limiting the
quantity and quality of additional programming wecemmend here. Having
additional staff working in Residence Life woulckate the possibility of additional
programming in these Residential Communities. Tegrate students’ experiences
and to coordinate the programs of the communitgthasurriculum, the
professional resident staff members play a key irolihe success of the programs
proposed in this report. The Residence Life Of§beuld conduct a survey among
Lafayette’s peer institutions to determine the appate number of professional
residential staff members that are needed to nimsietrecommendations and to
create a proposal for additional staff to preser@ollege administrators.

By increasing numbers of professional residentgf,sresidence life will be better

equipped to support this new curriculum and theestt staff associated with these
communities. Head-resident positions in terms aiiber, locations, and duties
should be re-evaluated in order to support theréutprograms in residential

buildings.

12



(4)

(5)

(6)

(7)

(8)

(9)

(10)

Produce different job descriptions and trainings #year RAs vs ¥ — 4"-year
RAs.

Since the demand and expectations from the firat-g@sidences are different those
from the upper-class students, Residence Life shadéfine separate job
descriptions and provide different trainings to R#esed on the students they will
support.

Create common space in residential buildings.

When renovating residential buildings in the fufutee design should include
central and open floor lounges that can be usedmioitiple purposes, such as
meetings, programming, and study.

Consider creating designated houses or apartmamssiting scholars.
This would have the potential to save costs andldvdacilitate arrangements,
allowing us to invite visitors who might then berasidence for longer periods.

Help international students integrate into the dezaCollege community.

Many international students expressed the challe¢hgg feel when they tried to

blend in with their American peers. The best waiidtp them cross the barrier is to
pair them with roommates who have a strong padsioimternational cultures. RAs

can design programs to mix international students ¥wmerican students to play
sports games or work on projects together withpilvpose of lowering the culture

barrier.

Renovate dining facilities for multi-purpose events

There is a need for spaces to promote various itesy tutoring, meetings,
workshops, seminars, etc. that are hosted nearesidential buildings. When
dining facilities are due for renovation, the newasign should consider different
options for using the dining facilities for camppiogramming. This would allow
space on campus to be used in a more efficient way.

Develop a campus facilities plan that creates mplelticenters” on campus.
Develop a campus facilities plans that create mlelti‘centers” of campus to
minimize the sense of distance from core locatfongll residences.

Use dining services for community building prograim

Dining could be used more intentionally by incluglicertain programs. There are
things that can be done to create more communitlinimg options. For example,
making the dining centers more “homey” and lessinass-like in atmosphere
would make students more likely to linger there @eda part of programming in
the dining centers. Holding a class-only dinneaidining center can help create a
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(11)

(12)

better class identity. Having invitation-only evenin the Foundation Room,
Faculty-Staff Dining Room or some other venue aicWistudents would be seated
randomly to mingle with people they might not othise know would encourage
students to cross their social boundaries.

Provide international food in dining centers.

With the full meal plan, international students @dswer opportunities to enjoy the
traditional food from their home countries. Theidesace life office can work with
dining services to make international dishes abbglaon certain festivals,
promoting awareness of the diverse global cultoresampus. Dining Services can
invite international students to recommend fessifal celebration, provide recipes
for chefs to make, and serve food in the diningmoo

Encourage faculty and staff to be connected wiitbestts through dining together.
Provide small meal plans to faculty and staff (eimburse a certain number of
meals per semester) to encourage faculty andtstakit with students. Faculty and
staff’'s presence in dining halls sends the messaigese community and one set of
behaviors for all times.
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(1)

(2)

3)

(4)

Academic Advising Recommendations

Create rubrics and components for the communitedasrriculum.

The Office of Advising and Co-curricular Prograrttse Division of Campus Life,
and the Office of Career Services should work togieto create the rubrics and
identify the components to be included in the PARDgram curriculum. These
components need to be arranged in a developmeawoiglgm over four years.

Consider the formation of “mini-lectures” and dissions in the PARD program
curriculum. These mini-lectures could be taught/agious campus professionals in
teams with faculty, the focus being college pregaess, study skills, intellectual
integrity, scholarship, internship, career servicemmon course of study, etc.
Discussions might be led by students, staff, oulfsicwith particular training or
expertise in areas, including safe alcohol consionptsexual assault and
harassment, diversity, community responsibility,. éiscussion groups should be
small enough to encourage active engagement frostualents.

Make centralized information of advising availabier students and faculty
advisors.

The information faculty members need for advisieg¢h as student transcripts,
degree audit, resources for special needs studscti®larships, career services,
course catalog, counseling, and academic suppostddents, are located in several
places on the College web. The Office of Advisingl &o-curricular Programs
should work with faculty members to identify thentents needed for advising and
work with the ITS to make these contents availabite the faculty advising
handbook web pagéttp://facultyadvising.lafayette.edu/lt would be even more
useful to have an advising webpage faculty canocnige by themselves to align to
program or department-specific advising demandstly,aa modified version that
is made available to students would allow thenak® tmore ownership of logistical
considerations, thus allowing advisers to spendentone on broader advising
issues, including career considerations, professidevelopment, internship and
externship advice, etc.

Improve the distribution of advising load acrossuiéy.

Faculty load on advising students is not evenlyrithgted. To maintain a good
guality of student advising and a fair workload faculty, the Office of Advising
and Co-curricular Programs should work with departtrheads to understand the
distribution of advising load among departmentsndeded, a cap of maximum
number advisees per faculty should be set to ptea@vising overload on certain
faculty.
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(5)

(6)

(7)

(8)

Assign faculty advisors to first-year students byision based on students’ choices
while maintaining a reasonably uniform distributioh advising load across the
academic divisions.

The Office of Advising and Co-curricular Progranmastbeen facing the challenge
of finding enough faculty members to be advisorsffeshmen. Considering what
the best way is to serve students with their acaderterests with the possibility of

un-even student population across departments, ikdommended that Office of
Advising and Co-Curricular Programs assign facalfyisors by division based on
the students’ choices in their applications. Adissdor the students who are
undecided will be assigned to balance the advisiad across divisions.

Provide incentive to faculty first-year studentstemding to advisors of upper
classes if funding is available.

Advising first-year students is usually more demagdhan advising other classes,
considering first-year students need more helpettlesinto the new academic
environment and expect more guidance for courssceh as well as choosing a
major. The College should consider a way to proundentive to encourage faculty
to advise first-year students. Such incentives witlk best if they factor in not

only number of advising commitments, but the qyalitthe advising sessions.

Consider the formation of a robust talent idendifion program for scholarships
and fellowships.

The College should create a means for identifyiatpnted/promising young
students and a deliberate pipeline for accessirggtigious scholarships and
fellowships that involves faculty, administratorsdastaff that are on par with our
peer institutions. In addition, first- and secorehiy students should be educated on
the various scholarship/fellowship opportunitieattlexist which may help shape
their academic and social paths as they move thrthecollege.

Expand the peer-advising program to support stsdent

Peer advising is currently in use as a summer camuation tool with first-year
students. Upper-level peer advisors could potdntlzgin their work with first-
year students in the summer and then continue a foonal relationship with them
in the fall semester when all students arrive ompas. This can be residentially
based, academically based, or grounded by anotbansn

Peer advisors are a great supporlirsi and second-year students. The Office of
Advising and Co-curricular Programs and the Offi€¢he Dean of Students should
consider a structure to select students to be pdeisors, provide a training
program to prepare them, and establish a networkpéer advisors to share
information with each other.
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(9)

(10)

(11)

(12)

Enhance academic support to special populatiostudents.

As the student population is diversified on camplig,need of academic support is
also varied. With the increase of student bodiemfspecial populations, such as
at-risk students, first generation college studeaisl international students, there
might be a need for a summer program to bettergpeepome admitted first-year
students in quantitative skills and/or English priehcy before first-year
orientation. One of the options is to provide soshady guides and recommend
some courses available online for students to vakentarily.

The Office of Advising and Co-curricular Programisosld work with faculty
advisors to understand the needs of special popasatand increase academic
support, such as mini workshops, drop-in tutorisigpplemental instructions, etc.
With the quick rise of an international student plagion on campus, the College
Writing Program should consider providing more mgt support to international
students.

Determine a method of centralizing the collegefsady existing academic support.
Perhaps all support could be administered by oheegfor there could simply be a
means of collaborating across departments/offieeserisure students and the
campus at-large is aware of the various types gbed available (i.e. WAs,
calculus cavalry, The ATTIC, department-specifioting, etc).

Supplemental Instruction should be present inegdtisns of a course.

Right now Sl is offered in some sections of a ceursot all, which creates an
uneven level of support, especially for first-yetindents. Departments can make
decisions on courses to be offered with SI; theseistbns must be uniformly
applicable to all sections of those courses.

Provide more support to sophomores.
Consider giving more robust support to sophomores face significant challenges
during this year (different living environment, pesupport, decisions related to
Greek rushing, major declaration, etc).
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(1)

(2)

3)

(4)

(5)

L earning beyond the Classroom Recommendations

Establish a strong partnership between faculty staff to bridge the academic,
social, and personal development of students’ expees.

Studies have shown that collaboration and integmatf academic affairs and
student affairs is important to the success of tocrgaa learning community.
Services from faculty and staff are equally impottto integrate whole student
experience — academic, social, and personal.

Create additional campus-wide traditions and evenevoke a sense of Lafayette
pride, a set of experiences that are common fatadlents.

Traditions play a unique role in the culture ofdsnt life. They have the potential
to teach students about the history of the Collggeyide a means of building
community, instill common values that span generegtiof students, and generate
pride and enthusiasm. The College should work wstindent leaders to
create/identify college traditions that can promdieilding a college-wide
community. Ensure that these traditions feel cadiisgand connected.

Create a leadership competency rubric based orcdlege vision of leadership
model.

There are a few options that can be considerediidimg studying Marquis de
Lafayette’s leadership skills or working with preisging campus initiatives (e.g.,
IDEAL, e-folio).

Conduct a leadership learning audit of current asnprograms, ex: GM and V
courses in the common course of study, IDEAL cairse

Some courses offered in the common course of sinclyde some components
needed for leadership. Faculty members who beliegecourses they offer contain
the components for leadership can request for @it aonducted by the student
leadership program. If passed, students can talsetbourses to satisfy some of the
requirements for their leadership training. Thigliaprocess reduces the possibility
of duplicate efforts to offer the same contentsl$b acknowledges students’ ability
to practice the skills and knowledge they learnlassrooms

Identify a documentation system to record evideo€estudents’ progress in
leadership Training.

A documentation system to record the progress wlestt leadership training is
important for the leadership-training program. Tdecumentation system should
be able to track students’ progress, certify sttglevho are developing strong
leadership skills, and keep track in a streamlineg of student leaders who are
now alumni. Outside companies (e.g., OrgSync) p®vsuch a service, but it
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(6)

(7)

(8)

(9)

(10)

(11)

would require a financial commitment from the Cgéle The ITS office should
work with the student leadership program and opinegrams that can benefit from
using this type of software to identify the appraf@ software package.

Integrate the leadership-training program with¢bexmunity-based curriculum.
Student leadership training should be part of t#eRP program curriculum
proposed in this report. The office of student &atip and involvement should
consider integrating this leadership-training pesgrwith the curriculum.

Provide leadership-training programs/workshopsrdumterim session.

Using the interim session to run leadership trgrmnograms and workshops is a
good way to make use of the College’s facilitiesimty interim. It allows students
to learn useful skills without the concern of castfl with their course work.

Encourage students taking leadership developmergass of their professional
development.

Outcomes from student leadership development algppast professional
development, improve résumé quality, and enhanmests’ ability to acquire jobs
that require future leaders.

Structure leadership opportunities to have uppestistudents take on mentoring
roles for younger students.

Upper-level students become segregated as they oroveroviding opportunities
for upper-level students to mentor younger studsttsngthens the connections
between students in different classes, which Helfisl a stronger community.

Offer opportunities to special populations of studeto contribute to the college
community.

Students from special populations could be gooduregs to support some multi-
culture and foreign language courses by sharing then experiences with the
course instructors and students in class. For ebaniy pairing international
students with students taking courses in foreignguage, students can help each
other improve their language capability. It alsdpbestudents to cross the culture
barrier through their conversation. The Office mtiekcultural Development and the
International Student Association can work withul@g to find courses that can use
the support and identify students to provide help.

Require student organizations to maintain annysdnte of their activities.

Faculty members play an important role in advistydent organizations. Student
organizations should maintain annual reports af thaivities. Annual reports will
serve not only as documentation of student leagerabtivities but will allow
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faculty advisers an enhanced opportunity to undedstthe organization’s
development and both past and current challenges.
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Faculty I nvolvement in | ntegrating the Student Experience

Faculty-student interaction is an essential compbé the collegiate experience
(Chambliss & Takacs, 2014). Significant research damonstrated the importance of
interaction between faculty and students both asidd outside of the classroom. Astin
found that faculty-student interaction had a puesigffect on both cognitive and affective
student development (1993) and that faculty-studt@etaction showed a strong impact
on student satisfaction in college (1977). Kuh, @las, Lund, and Ramin-Gyurnek
(1994) encouraged an increase in student-faculgrantions in order to improve career
choice, personal growth, and student persistenasow and Gaff (1975) found that
faculty labeled as “most outstanding” and having tmost impact” on students were
those who most frequently interacted with studentside of the classroom.

Recognizing that faculty’s involvement is crucialthe success of integrating student
experiences, the College should allow more fleitibiin the guidelines for faculty’s
professional development to encourage faculty @&utémg with students outside
classrooms.

(1) The Task Force recognizes that many Lafayette Gelfaculty members currently
engage in extensive service to the College, thegpadments, and their professions.
Furthermore, the Task Force recommends that seouitsde classrooms be more
highly valued and recognized appropriately in sadard promotion decisions.

(2) If valuable in pedagogical terms, faculty membemrs @ncouraged to hold some
classes outside of standard classroom sites.

(3) If faculty interacting with students outside classns contains the value of
education, this type of activity should be consderms “teaching” instead of
“service.”

(4) Specific activities, including mentoring indepentlestudy and thesis students,

should be incentivized in a more direct and trarspamanner, as an incredible
amount of student learning is achieved in theserapces.
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Establishing Spaces for Community Devel opment

“Although campus and alumni stakeholders may desagover the preferred
solutions, a wide consensus exists that the Colilegst address the perceived lack of
healthy social platforms for the kinds of interpmral and social interactions necessary
for personal maturation and self-esteem.” (Laf3@@olduction & Initial Ideas)

The Task Force submits the following recommendatits address the concern of
spaces and opportunities for community development.

(1) When the Farinon College Center is due for renowmatihe college should consider
how to use the space in Farinon to promote commuleivelopment.

(2) Spaces designed for socializing need to be moresailde on campus - especially
medium- and large-sized social spaces. Policiesldralow for groups of students
to hold events in such spaces, even if those ewwptas simple as dance parties.
“Spinning” was a Lafayette tradition in recent y&aand current space restrictions
have virtually eliminated such campus-wide danatigem despite their value both
as social outlets and as an alternative to alcota$umption.

(3) Create multiple spaces for dancing, music perfomaam@and class nights. These
spaces can be part of the campus facilities plahdreates multiple “centers” on
campus and can in some instance be made avaitattie public.

(4) Establish alcohol policies for parties in campuacgs that balance safety and
liability with enough flexibility and simplicity tat students will still consider the
event “fun.” The current 1 drink per hour policyTdte Spot is universally despised.
Students should have the opportunity to throw parthat are open to the entire
community and attractive enough to encourage paation. The combination of
social spaces with more reasonable alcohol polcaesbe used to encourage safer
drinking practices and to offer social outlets umoected to Greek life.

(5) Promote student clubs hosting events that allowipplrticipation.

(6) Under legal conditions, establish social settingsfted to produce a positive
drinking culture that allows faculty, staff, andidénts to interact together.

(7) Create easily accessible pools of programming fuardk offer improved guidance
for students in organizing and hosting events.
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(8) Design spaces that combine social aspects witlyisigidfor example, social study
spaces in the library, student lounges in acadéuniidings, or study/social lounges
in dormitories.
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Conclusion

The College provides many well-designed co-curacaind extracurricular programs
for student development, such as the Excel sclpotagram to gain research experience,
the Gateway program for career development, thacgelearning programs to support
local and global communities, and the leadershipcation program to prepare future
leaders. As Lafayette students are increasinglwmrwards opportunities to connect
their intellectual interests in the classrooms wikir out-of-class activities and their
living arrangements, these discrete programs nedgetcentralized and integrated to
minimize potential scheduling conflicts in ordern@ke these programs more accessible
to students.

A fading relevance of Greek Life among some stuslanid the shrinking number of
fraternities reduced the number of obvious plat®rior developing leadership skills,
personal and social growth, and safe risk-takirag #ne all necessary for healthy student
development and preparation for life after Lafagies a result, there is an urgent need
for social spaces on campus for community developme

The Task Force recommends enhancing residencaslifee central platform to build
a living-learning community and creating a commyitiased curriculum (PARD) to
establish connections across various co- and extraglar programs on the platform.
The enhanced residence life program will houseestigdin clusters to facilitate the
building of class identity and strengthen the sesiseampus community. The PARD
program on the residence platform provides oppdrasnfor students to explore the
connections between their academic and social &gethey take part in activities that go
beyond the classrooms and extend into the residesiteand the Lafayette community.
The Task Force also recommends creating multiplgakspaces on campus with
consumer-friendly policies to encourage studentsoki social events in order to promote
community development.

Faculty's involvement is critically important teetsuccess of building a strong living-
learning community at Lafayette. When they extdmartsupport outside the classrooms
as advisors and mentors, faculty should be ackrinel@ and rewarded.

The comprehensive set of recommendations providékdis report is a system, built
on residential housing, to connect academic, soaia personal development. These
recommendations, if adopted, would enrich Lafaygttapacity to attract the brightest
and most engaged students and to compete suctessitiiin the changing higher
education landscape.
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